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INTRODUCCIÓN

D
esde un punto de vista estratégico, todo 
plan de desarrollo profesional docente inicia 
con un análisis de necesidades, tanto de las 
instituciones educativas como de los propios 

docentes. En el caso de los profesores de inglés 
de educación secundaria en Tamaulipas, sus 
necesidades e intereses de crecimiento académico 
fueron investigadas a través de cuestionarios, 
reuniones de discusión dirigida y observaciones 
en aula. Los principales resultados indicaron que 
la mayoría de los docentes estaban interesados 
en conocer con mayor profundidad el enfoque 
del Programa Nacional de Inglés en Educación 
Básica (PNIEB) y las maneras de ponerlo en 
práctica en el aula. También manifestaron su 
interés por desarrollar sus habilidades para 
utilizar las tecnologías de la información y la 
comunicación en la preparación e impartición 
de sus clases de inglés. Además, la diversidad del 
cuerpo docente en términos de conocimientos, 
experiencia docente y dominio del inglés, hace 
necesaria una estrategia de desarrollo profesional 
que les permita  continuar aprendiendo en forma 
independiente a lo largo de la vida, en una realidad 
compleja en la que el conocimiento es cambiante 
e incompleto.
 Con base en esos resultados, se diseñó el Taller 
de Investigación Narrativa en la Práctica Docente, 
una estrategia de desarrollo profesional orientada 

a que los docentes dirijan sus propios procesos de 
aprendizaje a través del uso de la investigación-
acción y la reflexión narrativa. Hasta hace poco, 
la capacitación docente se basaba en la idea 
de que el conocimiento sobre la enseñanza y 
el aprendizaje se transmite a los docentes por 
personas externas a sus aulas. Esta noción 
paternalista, descontextualizada e ineficaz del 
conocimiento ignora la capacidad de los docentes 
de construir sus propias explicaciones y de dirigir 
sus aprendizajes. Estudios etnográficos sobre la 
práctica docente en el aula han revelado que el 
conocimiento que se emplea en la enseñanza es 
altamente interpretativo, socialmente negociado 
y estrechamente ligado a las experiencias vividas 
en actividades particulares y en contextos 
específicos. El desarrollo profesional no surge de 
la simple imposición de nuevas teorías, métodos 
y materiales, sino de la reorganización de los 
conocimientos, creencias y prácticas ya existentes 
en el docente. Para que esta reorganización se 
lleve a cabo, el docente requiere investigar los 
efectos de su práctica docente en el aprendizaje 
de sus alumnos y reflexionar sobre la influencia 
de sus creencias, conocimientos y experiencias en 
lo que enseña y la forma en la que lo enseña.
 El taller tiene dos propósitos. El primero es 
ofrecer a los participantes algunas herramientas 
para investigar el impacto de sus métodos de 
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enseñanza en los aprendizajes de sus alumnos. El 
uso de estas herramientas no solamente permite 
la adquisición de nuevos conocimientos, sino 
que proyecta a los docentes ante sus alumnos 
como individuos analíticos, reflexivos, críticos y 
orientados hacia la solución de problemas. 
 El segundo propósito del taller es documentar 
y publicar los conocimientos sobre la enseñanza 
de inglés generados por los docentes a través de 
un libro colectivo de narraciones. Al narrar sus 
experiencias de aprendizaje los docentes autores 
se dan cuenta de lo que saben y de lo que aún 
no conocen. También se transforman en lectores, 
intérpretes y comentaristas de sus propias vidas 
profesionales. Al narrar, abren sus mundos, 
trayectorias y saberes pedagógicos a otros que 
comparten sus intereses y preocupaciones 
profesionales.
 Los textos narrativos escritos por docentes 
cuando se encuentran inmersos en procesos de 
indagación no se producen en forma espontánea. 
Se requiere de un marco de trabajo con tiempos, 
espacios y recursos regulados; estrategias de 
investigación-acción; colaboración entre pares; 
asesoría profesional; y el uso de materiales 
de aprendizaje previamente elaborados. Esta 
antología reúne los materiales necesarios para 
leer, escuchar, pensar, conversar y escribir 
colaborativamente entre docentes durante el 
taller.

Ruth Roux
Jorge Luis Mendoza Valladares

The NEPBE:
Foundations and implementation 1
1.1 What is the NEPBE?

The national educational reforms in Mexico (i.e. 
Reforma Integral de la Educación Básica, 2009 
and Plan de Estudios para la EducaciónBásica, 
2011) emphasize the inclusion of English as 
a compulsory subject in basic education. In 
2008, the National English Program in Basic 
Education (NEPBE) started its piloting stage in 
Aguascalientes, Coahuila, Durango, Nuevo León, 
Sinaloa, Sonora and Tamaulipas. 
 Although English has been compulsory in 
secondary since 1926, the inclusion of English in 
kindergarten and primary levels implies changes 
in the curriculum of secondary to maintain 
congruency among the three stages in education. 
This section describes, in a general way, the NEPBE 
focusing on the secondary level. It is also aimed 
at providing the basic elements for the planning 
based on the principles of the NEPBE. 

Task 1: Getting started

The NEPBE: What is it? 

From the list below choose a number and 
write it on the board: 

I am well informed about the 
program and I am implementing it 
in my classroom. 

I have seen and read the program. I 
have a clear idea of what it is about. 

I have some information about the 
program. Mostly from what I have 
heard. 

I have heard of it but I don’t know 
much about it. 

I don’t have the slightest idea of 
what that is about. 

•	 If you chose 3, 4 or 5 please share with 
the colleagues .

Task 1: Getting started

5

4

3

2

1
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1.2 What is the main purpose of 
the NEPBE?

General purpose of English language teaching in 
basic education

The purpose of foreign language teaching in basic 
education is for students to get the necessary 
knowledge to engage in social practices with 
spoken and written language to interact with 
native and non-native English speakers using 
specific activities with the language. This entails 
using activities that involve production and 
interpretation of spoken and written texts —of 
familiar, academic, and literary nature— so the 
students will be able to satisfy basic communication 
needs in different every day, familiar, and known 
situations.
 For this, children need to learn to use the 
language to organize their thoughts and their 
speech, to analyze and solve problems, and to gain 
access to different cultural expressions from their 
own and other countries. Besides, it is essential that 
they identify the role language plays in building 

up knowledge and cultural values; children should 
develop an analytical and responsible attitude to 
face the problems that affect our world.
 Competence in a foreign language does not stem 
from mere repetition or exposure to it or from 
learning it for a very long time. Most importantly, 
it is necessary to have acumen of individual and 
collective experiences that include different 
ways to participate in oral exchanges and in text 
reading and writing. Therefore, the school -whose 
responsibility is higher in the case of students of 
students that come from communities with low 
literacy and with scarce or non-existent contact 
with an additional language- should provide the 
necessary conditions for students to participate in 
such experiences, to reach gradual autonomy in 
their intellectual work, and to be able to transfer 
what they have learnt in the classroom context to 
out-of-the-classroom communicative situations 
(Curricular Foundations, 2010, p. 21).
 In order to achieve the general purpose of the 
NEPBE, the program is divided in 4 cycles. The 
following diagram shows the organization:

Figure 1. Cycles of the NEPBE

 There are specific objectives for each one of the 
cycles. Regarding the purpose of English language 
learning for Cycle 4 in basic education (1st, 2nd 
and 3rd grades of Secondary school), the official 
document states the following:

 At the end of this cycle, students are expected to:

•	 Identify the main idea and details from a 
variety of oral and written texts by using their 
knowledge of the world.

•	 Understand and use information based on 
different textual sources.

(Curricular Foundations, 2010, p. 23)

•	 Produce texts that respond to personal, creative, 
social, academic, and institutional purposes.

•	 Adapt their language to unexpected 
communicative needs.

•	 Recognize and respect differences between 
their own and the foreign culture.

•	 Express some appraisal and opinions about 
matters that are interesting to them or resemble 
their everyday reality.

•	 Use appropriate communication styles in 
different situations.

•	 Look for cohesive devices to understand the 
relationship between the parts of a statement 
or text.

•	 Edit their own or their classmates’ writings. 
•	 Use appropriate grammatical, spelling, and 

punctuation conventions.
•	 Participate in formal communicative acts.
•	 Keep communication flow, recognize 

breakdowns and use strategic resources to 
repair it when required.

1.3 How are these objectives 
expected to be achieved? 

The NEPBE takes into account different theories 
and models of language teaching and learning. 
Some of them are the constructivism (Vygotsky, 
1978) and the natural approach (Krashen, 1983). 
From a constructivists view, learning occurs when 
learners are faced with problem-solving situations 
within their Zone of Proximal Development 
(ZPD). The ZPD is “the distance between the 
actual developmental level as determined by 
independent problem solving and the level of 
potential development as determined through 
problem solving under adult guidance, or in 
collaboration with more capable peers” (Vygotsky, 
1978, p. 86). In other words, learning only takes 
place in situations in which the problem-solving 
situations are neither too easy nor too difficult for 
them and with guidance or collaboration with peers.   
 On the other hand, the natural approach suggests 
that a language is learned by being exposed to 

real life situations which are not necessarily 
grammatically determined. The language learning 
environment (the classroom) is expected to be 
as free as possible and spontaneity in language 
production is preferred rather than forcing learners 
to speak.  
 These theoretical aspects may be further 
reviewed individually directly in the NEPBE 
manual. For the purposes of the present session, it 
is necessary to analyze the lesson plan format (see 
task 2, 3 and 4). 

Task 2: Analyzing and discussing 
the NEPBE planning format

Analyze the elements of the lesson plan. 
See Handout 1: Unit Plan format and 
discuss the following questions:

Have you ever planned using this 
format?

How easy or difficult the planning 
is? Why?

What information is expected to 
be included in each one of the 
sections?

What are the concepts that you 
find more confusing?

Task 2: Analyzing and discussing 
the NEPBE planning format

1

2

3

4
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Task 3: Defining key concepts 
of the NEPBE planning format

The concepts listed below 
are all found in the planning 
format. Read the Foundation 
/ English Teaching Approach 
sections taken from the 
curricular foundations of the 
NEPBE document. Discuss 
with a colleague and write in 
your own words what each 
concept refers to. The text is 
found in the reading section: 
Reading 1.

Task 3: Defining key concepts 
of the NEPBE planning format

Social practices of the language:

________________________________________

________________________________________

________________________________________

________________________________________

________________________________________

________________________________________

Learning to do:

________________________________________

________________________________________

________________________________________

________________________________________

________________________________________

________________________________________

Learning to know:

________________________________________

________________________________________

________________________________________

________________________________________

________________________________________

________________________________________

Learning to be:

________________________________________

________________________________________

________________________________________

________________________________________

________________________________________

________________________________________

Social learning environments: 

________________________________________

________________________________________

________________________________________

________________________________________

________________________________________

________________________________________

Familiar and community environment: 

________________________________________

________________________________________

________________________________________

________________________________________

________________________________________

________________________________________

Formation and academic environment:

________________________________________

________________________________________

________________________________________

________________________________________

________________________________________

________________________________________

Literary and ludic environment: 

________________________________________

________________________________________

________________________________________

________________________________________

________________________________________

________________________________________

 After reading the Foundations / English 
Teaching Approach sections and having reviewed 
the planning format, it is important to emphasize 
the following core aspects:

•	 Although the main conception is that language 
is used to communicate, which is true, there 
are different levels in which language operates 
that are less visible.

•	 The language is not only a set of rules or a set 
of patterns but it is a FUNCTIONAL entity. In 
other words, we do things with the language. 

•	 The planning, and the teaching practices 

themselves, need to be related to this basic 
notion of language. 

•	 The planning must provide the conditions in 
which students experience the social practices 
of the language.

•	 In terms of the activities, the lessons must be 

oriented towards the completion of a product. 
This product is to be embedded into a given 
environment and it must entail a function. 

Task 4: Hands on: lesson planning

Having discussed the 
meaning of each one of the 
elements of the planning, 
take the time to design a 
plan for the very coming 
unit you are to teach in this 
course. 
 Use the Handout 1: Unit 
plan format provided to 
do your planning. Refer to 
Reading 2: Unit plan example 
for some ideas.

Task 4: Hands on: lesson planning

Assignments

1. Design the unit plan for the fol-
lowing unit. Use Handout 1: Unit 
plan format.

2. Keep a teacher’s journal. At the 
end of each class fill in Handout 
2: Teacher’s journal.

3. Write an autobiography. Use 
Handout 3: Autobiography. 

4. Read the article Musing: a way 
to inform and inspire pedagogy 
through self-reflection found in 
Reading 3.
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Action research:
taking the NEPBE into the classroom 2

2.1 Action research defined

Mills (2003, p. 4) defines Action research as: 

“[…] any systematic inquiry conducted by 
teacher researchers to gather information 
about the ways that their particular school 
operates, how they teach, and how well 
their students learn. The information is 
gathered with the goals of gaining insight, 
developing reflective practice, effecting 
positive changes in the school environment 
and on educational practices in general, 
and improving student outcomes”.

 The basic idea is that teachers, not outsiders, are 
the ones who can bring changes into the classroom 
as they are the ones who know the context and the 
ones who are in constant interaction with students 
(Cochran-Smith & Lytle, 2009; Dewey, 1933). 
 Action research implies a cyclical continuous 
process in which reflection leads to the creation 
of plans. The more informed the action plan, the 
more effective the results. To this respect, Norton 
and Early (2011, p. 417) state that “[t]here is a 
productive and sustainable relationship between 
theory, research and classroom teaching”. 
 In order to design action plans, the teacher must 
be a reflective teacher.  After all, how can we fix a 

problem if there is no clear evidence that there is, 
in fact, a problem?  According to Wallace (2006), 
action research is basically a strategy that involves 
reflecting on our teaching practice as professionals.
 Realizing about a problem, and approaching it 
is, indeed, an action towards a solution. It is in this 
line of argumentation that reflection becomes a 
core aspect of action research. 

Figure 2. Action research diagram

2.2 Reflective teaching 

As shown in Figure 2, reflecting is the initial 
step for action research. Supporters claim that it 
brings benefits in different areas. Discuss with a 
colleague about the possible benefits/ advantages 
and do task 5.

Task 5: Reflective teaching

List three advantages of 
reflective teaching:

1. _____________________

2. _____________________

3. _____________________

Task 5: Reflective teaching

Task 6: Reflective teaching

Being a reflective teacher seems 
to be easy. However, there are 
three necessary attributes for 
teachers to be truly reflective. 
According to Dewey (in 
McGregor, 2011, p. 5), “[…] 
the ‘thinking teacher’ requires 
three important attributes to be 
reflective: ‘open-mindedness’ 
to new ideas and thoughts, 
‘whole heartedness’ and 
‘responsibility’”. 
 Refer to Reading 4: What can 
reflective practice mean for you 
. . . and why should you engage 
in it?, and in your own words, 
describe each one of those 
attributes.

Task 6: Reflective teaching

Open-mindedness:

________________________________________

________________________________________

________________________________________

________________________________________

________________________________________

________________________________________

________________________________________

________________________________________

Whole heartedness:

________________________________________

________________________________________

________________________________________

________________________________________

________________________________________

________________________________________

________________________________________

________________________________________

Responsibility:

________________________________________

________________________________________

________________________________________

________________________________________

________________________________________

________________________________________

________________________________________

________________________________________
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 Reflective teaching requires a systematic approach. 
Following there are some guiding questions that 
trigger reflective teaching.

How do you feel about the lesson you 
have just taught?

What did you like about your lesson?

What would you have done differently? 
Why? (consider: grouping, methods, 
materials, evaluation, and activities). 

What were your objectives? Were they 
achieved? Why? Why not?
The objective of the lesson was:
_______________________________
_______________________________
_______________________________

What did your students learn? How do 
you know?

What did you learn by planning, 
teaching, and reflecting on this lesson?

How do you plan to apply what 
you learned in the next lesson you 
teach? (be specific and list concrete, 
observable, measurable action points).

Adapted from SIT Certification in TESOL 
(International Certification in ELT)

1

2

3

4

5

6

7

Guiding Questions: 
Reflecting on classroom practice

 Initial reflections: 

 Reflecting on the questions above enables 
teachers to find potential areas for growth and 
strengths in the teaching practices. In terms of 
professional development this is of paramount 
importance in the sense that the identification of 
areas for growth usually leads to actions to take. 
Therefore, after having reflected, the next stage is 
to work on an action plan. In the following section 
an alternative for this design is provided.

2.3 Action plan 

In order to design an action plan, it is suggested 
to follow a systematic approach. As a first stage, it 
is worth describing the event(s) in the classroom 
that triggered the interest in working on a given 
aspect. The events may be either those which 
were detrimental or those which contributed to 
effective learning. The description of the events 
allows teachers to have a clearer picture of what 
happened before and after the event to make 
better decisions about the actions to be taken. 
The following chart is a guide for the description 
of such events with the description of what is 
expected to be written in each section. 

Further reflections:

Action plan – Stage 1
Strengths and/or areas for growth in your teaching practice (see Handout 4: Action plan – stage 1). 

Action plan – Stage 1

Description of a class “event”
Choose one event during your lesson and describe what happened. Be as specific as possible. Try 
to avoid interpretations or generalizations. In other words, try to avoid writing why you think the 
event happened or how you (or your students) might have felt. 
 Describe who were involved, what happened before (i.e. what where they working on), what 
happened after, what the reactions of the people involved were, what you did, how you reacted etc.

Event Action plan

What contributed to 
effective learning?

What was detrimental 
to effective learning?

In this section you are 
expected to write about what 
aspects in the description 
above influenced negatively 
the proper flow of the lesson 
(or the learning of the 
students).

In this section write about 
the events (from the 
description above) that 
helped the students’ learning 
and/or the flow of the lesson. 

Write the actions that can 
be taken to improve the 
situation. Please be specific. 
Think of the concrete 
actions to be taken in order 
to avoid the same situation 
to happen. 

Write the actions that can 
be taken to reinforce your 
teaching practice. Please be 
as specific as possible.

Adapted from the SIT Certification in TESOL  (International Certification in ELT).

 Once the description of the given event has been 
done and the rough actions to be taken have been 
identified, the second stage is to polish the action 
plan. 

What are the components? 
In general, the components of an action plan are:  

1. Goals – between three and five;
2. Actions that you and others need to take to 

achieve the objectives, and an indication of 
who needs to do what;

3. Resources that will be needed to support the 
plan;

4. Target dates for achievement.

Adapted from Portland House, Stag Place, London SW1E 
5TT  www.tta.gov.uk

What does the action plan look like? How is it 
organized?
 There may be different formats and ways in 
which an actions plan may be organized. The 
format to be used for the workshop is found in 
Handout 5: Action plan – stage 2.
 Through this section we have argued that action 
research is a tool that contributes to professional 
development. Doing action research requires 
from teachers to reflect on their teaching practices 
and design solid action plans. In order to put 
the contents of this section into practice, you are 
required to work on task 7. 
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Task 7: Designing an action plan

Recall a problematic situation you have 
recently had in one of your lessons. 
Follow the instructions and design an 
action plan for the given situation.

Task 7: Designing an action plan

Instructions to design an action plan:

a)  Answer the Guiding questions: reflecting 
  on classroom practice.
b)  Refer to Handout 4: Action plan – stage 1
  to describe the event(s) and generate 
  a general action plan.
c)  Polish the action plan. Refer and complete  
  Handout 5: Action plan – stage 2.

Assignments

1. For the comming sessions, 
design an action plan. At least 
one per week to record the 
process of the implementation.

2. Keep writing the journals and 

the planning and bring those 

documents to the last session.

3. Read the text And now for 

something completely different: 

personal meaning making for 

secondary ESL students... and 

their teacher (Reading 5). 

4. Read the article Musing: A Way 
to Inform and Inspire Pedagogy 
Through Self-Reflection found in 
Reading 3.

Reflective teaching and
professional development: 

a narrative to share 3
Throughout these sessions it has been argued that 
reflective teaching and action research are tools 
that contribute to the improvement of teachers’ 
classroom practices. The last part of the workshops 
is aimed at putting the efforts done (Unit plans, 
journals and Action Plans) into a narrative. 
 Why should I spend my time writing a narrative? 
Before actually working on the narrative, it is 
worth discussing its benefits in our professional 
development. Work on the task below: 

Task 8: Narrative inquiry and 
professional development

a)  Read the quotes listed below. In 
  teams discuss your interpretation.

b) Read the text Inquiry into 
  experience (Reading 6).

c) Find another team and discuss any 
  change in your interpretations.

Task 8: Narrative inquiry and 
professional development

Q1: “In the knowledge transmission model, educational 
researchers, positioned as outsiders to classroom life, 
seek to quantify generalizable knowledge about what 
good teaching is and what good teachers do. Teachers 
have been seen as objects of study rather than as 
knowing professionals or agents of change” (Golombek 
& Jonson, 2002, p.1).
Q2: “Through Narratives, human beings play an active 
role in constructing their own lives” (Mead, 1977, cited 
in Golombek & Johnson, 2002, p. 4).
Q3: “In order to make an experience educative, teachers 
need to approach narrative inquiry not as a set of 
prescriptive skills or tasks to be carried out but rather as 
a mid-set – a set of attitudes, what Dewey (1993) called 
open-mindedness (seeking alternatives), responsibility 
(recognizing consequences), and wholeheartedness 
(continual self examination)” (Golombek & Johnson, 
2002, p. 5).
Q4: “Narrative inquiry allows individuals to look 
at themselves and their activities as socially and 
historically situated” (Golombek & Johnson 2002, p. 5). 
Q5: “We believe that narrative inquiry, conducted by 
teachers individually or collaboratively, tells the stories 
of teachers’ professional development within their own 
professional worlds” (Golombek & Johnson 2002, p. 6).
Q6: “[…] ultimately, narrative inquiry enables teachers 
not only to make sense of their professional worlds but 
also to make significant and worthwhile change within 
themselves and in their teaching practices” (Golombek 
& Johnson 2002, p. 7).
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 In more recent work related to narrative inquiry, 
Golombek and Johnson (2011) develop in more 
detail the benefits of narrative inquiry. From a 
Vygotskian Sociocultural theory, they claim that 
narratives may have three functions: 

 “[…] narrative functions as a 
mediational tool -narrative as 
externalization, verbalization, and 
systematic examination- in fostering 
teacher professional development” 
(Golombek & Johnson, 2011, p. 246).

 In very simple terms, when writing a narrative, 
the writer activates internal cognitive processes 
which are at the same time shaped by the social 
external factors. This enables the writer to co-
construct his/her understanding and in this way, 
change the practices. Assuming all these arguments 
are valid, work on task 9.

Task 9: My journey in the 
implementation of the NEPBE

Use your diaries and action plan formats 
to write your narrative.
 You may use as an example Reading 
5: And now for something completely 
different: Personal meaning making 
for secondary ESL students… and their 
teacher. 

Task 9: My journey in the 
implementation of the NEPBE

Handout 1: Unit plan format
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Handout 2: Teacher’s journal

After each class please write your comments on 
the following aspects (you may write about other 
issues not included in the list of questions:

1. How do you feel about the lesson you have 
just taught?

2. What did you like about your lesson?

3. What would you have done differently? 
(Consider: grouping, methods, materials, 
evaluation, activities) Why? 

Institution: _____________________________________________ Group:_______________
Teacher’s name:_____________________________________   Date: __________________

4. What were your objectives? Were they 
achieved? Why? Why not?

5. What did your students learn? How do you 
know?

6. Are there any issues you would like to work 
on? Something you would like to improve? 
How could you do that?

_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________

Handout 3: Autobiography

Write an autobiography in which you capture 
the richness of your experiences and beliefs as a 
student, a language learner, and language teacher. 
Identify important people or critical incidents 
that significantly influenced your understandings 
of your professional development as a language 

teacher. Then, critically, analyze those experiences 
and beliefs in terms of how they have shaped you 
as a teacher and a learner of teaching. Finally, apply 
the resulting insights you gained to your current 
or future teaching practices. Use a separate sheet 
if required. 

_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________

(Taken from Johnson & Golombek, p. 175).
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Handout 4: Action plan - stage 1

 
Description of a class “event” 

 Event Action Plan 
What was 
detrimental to 
effective learning 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

What contributed 
to effective 
Learning 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

	  

Description of a class “event”

What was 
detrimental to 

effective learning

What contributed to 
effective learning

event action plan

Handout 5: Action plan - stage 2

Instructions:  please fill in the table below with 
action items you wish to work on. Be clear and 
specific. 

GOAL  - what 
do you want 
to 
accomplish?  
These goals 
should center 
on YOU, not 
students 
(different from 
lesson/unit).   

ACTIONS – 
what will you 
do or what 
steps will you 
take, and who 
else may be 
involved? 

RESOURCES – 
what materials, 
funds, venues 
etc. will you 
need? 

START and 
TARGET 
DATES for 
Achievement 
– when do you 
hope to start 
working on this 
goal? When is 
your target date 
for completion?  

POTENTIAL 
OBSTACLES 
– briefly 
describe 
possible 
problems that 
may arise  

1) 
 
 
 
 
 
 
 
 
 
 

    

2)  
 
 
 
 
 
 
 
 
 
 

    

3) 
 
 
 
 
 
 
 
 
 
 

    

	  

Adapted from the Critical thinking E-course from 
the American English Institute / University of Oregon

GOAL

What do yo want 
to accomplish?

These goals 
should center 
on YOU, not 

students
(different from 
lesson / unit)

ACTIONS

What will you do 
or what steps will 

you take, and 
who else may be 

involved?

RESOURCES

What materials, 
funds, venues, etc. 

will you need?

START AND 
TARGET 

DATES FOR 
ACHIEVEMENT

When do you hope 
to start working on 
this goal? When is 
your target date for 

completion?

POTENTIAL 
OBSTACLES

Briefly describe 
possible 

problems that 
may arise
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Readings

Reading 1. Foundation/ English teaching approach
Reading for task 3
Foundation and The English teaching approach are 
sections taken from the NEPBE document published in 
2010. The reading is included to provide the foundations 
in which the NEPBE is grounded. The main aspect to 
note in the reading is the conception of language and its 
implications on the planning and the teaching practices. 
This reading is crucial for all the NEPBE teachers.

Reading 2: Unit plan example 
Example for task 4
This is an example of a unit plan retrieved from 
http://www.seducoahuila.gob.mx/pnieb-sep/1/1.pdf
Use this only as a guide for your planning.

Reading 3: Musing: a way to inform and inspire 
pedagogy through self-reflection 
Reading for assignment at the end of section one
This reading introduces the concept of self reflection 
and, briefly, discuses its relevance in language teaching. 
The authors suggest that reflection bring positive 
changes in different areas and support the idea of 
creating a community of reflective professionals in 
order to improve the quality of education.

Reading 4: What can reflective practice mean for 
you . . . and why should you engage in it?
Reading for task 6
This reading discusses in more detail the notion of 
reflective teaching from the perspective of different 
authors (Dewey, 1910; Schön, 1983; Shulman, 1987). 
The author discuses the attributes required from 
teachers to be reflective. Examples are provided to 
make the text more practical as well. The combination 
of theory and practice makes this reading suitable for 
this workshop.

Reading 5: And now for something completely 
different: personal meaning making for secondary 
ESL students… and their teacher
Reading for assignment at the end of section two
This reading narrates the efforts of an EFL teacher using 
literature to teach reading and writing with a group 
of secondary students. The narrative discusses the 

process, the challenges and the learning outcomes. This 
text may be used as an example for the participants of 
the workshop to write their own narratives.

Reading 6:  Inquiry into experience
Reading for task 8
This reading emphasizes the fact that narrative inquiry 
is a powerful tool for professional development. The 
authors state that, from a socially situated perspective, 
teachers, not only possess knowledge but they can also 
be creators of knowledge. Given that narratives are 
socially embedded, they reflect and generate knowledge. 
Reading about narratives is of paramount importance 
for the present workshop to provide a rationale for task 8.

Reading 7: Planning for success: common pitfalls 
in the planning of early foreign language programs
Optional reading
This reading provides a general description of the 
pitfalls encountered when implementing Early Foreign 
Language Programs. The authors maintain that the 
implementation of a program in language education 
is complex and it depends on a series of factors. This 
reading provides insights about the complexity of the 
implementation of the NEPBE.

Reading 8: Action research
Optional reading
The author provides the theoretical background of 
Action Research, its characteristics, and an example 
of an Action Research study in Pittsburg. This reading 
is short but rich in information to understand what 
Action Research is about.

Reading 9: Integrated, thematic planning for 
curriculum, unit, and lesson design
Optional reading
This reading provides extensive information about the 
rational for Thematic planning. There are examples, 
handouts and guidelines for readers to design their 
own thematic planning. This reading may be useful for 
NEPBE teachers to generate ideas for their planning. 

http://www.google.com.mx/search?hl=es&tbo=p&tbm=bks&q=inauthor:%22Stephen+D.+Krashen%22
http://www.google.com.mx/search?hl=es&tbo=p&tbm=bks&q=inauthor:%22Tracy+D.+Terrell%22
http://www.seducoahuila.gob.mx/pnieb-sep/1/1.pdf
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Reading 1. Foundation / English teaching approach
Reading for task 3
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Reading 2. Unit plan example
Reading for task 4
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Reading 3. Musing: a way to inform and inspire 
pedagogy through self-reflection

Reading for assignment at the end of section one
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Reading 4. What can reflective practice mean for 
you... and why should you engage in it?

Reading for task 6
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Reading 5. And now for something completely 
different: personal meaning making for 

secondary ESL students... and their teacher
Reading for assignment at the end of section two
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(1978, 1981), the profoundly radical and yet, by today’s standards tame, Mr. Dewey 
(1963), the irreverent and always challenging Mr. Smith (1988). I became intrigued with 
the role of language in a social structure as a resource for meaning making. The social 
dimension of language was what truly interested me.  

The concept that knowledge was constructed in the mind of the individual knower – 
now this was heady stuff! I had always had a niggling little feeling that the knowledge, the 
“stuff,” that I had wanted to give to my students via a transmission model just wasn’t the 
whole story. Ironically, this transmission model was what my secondary ESL students were 
most familiar and comfortable with.  I think they thought that it was rather tragic to be in a 
situation in which the teacher who they felt held the key to English was expecting them to 
become actively involved. They were terrific at regurgitation. I was asking them to create 
their own interpretations. These were rocky times, to say the least. 

I wanted them to “experience” their learning in the sense that Dewey describes. The 
experience that he suggests has a special two-pronged quality. First, is the immediate effect 
of the experience, and second, more important, is the nature of this experience as it causes 
the learner to connect with future learning. “Just as no man lives or dies himself, so no 
experience lives and dies to itself. Wholly independent of desire or intent, every experience 
lives in further experiences” (Dewey, 1963, p. 27). That was what I wanted for my 
students: connections. Connections to one another, connections to other learning and 
connections to their inner selves and what was vital to them in their lives. I wanted these 
connections to come through and sparked by their lives. I wanted these connections to 
come through and be sparked by their reading and their response to it.  

I knew that the students would need a great deal of nurturing as they worked in these 
unfamiliar ways. Vygotsky and his perspective on the social nature of learning provided me 
with great comfort. I clung to the notion that what was once an external, group process 
could, with support, become an internal, individual one. An acceptance of the power of 
social learning brings with it great responsibilities in terms of creating a learning 
environment in which students are able to accomplish on their own, now I would consider 
“their zone of proximal development”: “those functions that have not yet matured but are in 
the process of maturation, functions that will mature tomorrow but are currently in an 
embryonic state” (1978, p. 86). I believed in my students’ potential as learners. Now it was 
up to me to co-create  
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with them a situation in which this socially mediated learning could take place.  

So now you have a sense of the players, the setting, and some of the dilemmas we faced. At 
this point I would like to paint in broad strokes the backdrop that existed in the classroom 
in terms of the frameworks or “superstructures” I had initiated. They were: 

• The use of a literature-based curriculum 
• Thematic units and content-based instruction 
• Dialogue journals 
• Readers’ workshops and response journals 
• Writers’ workshops 

I think that my students felt betrayed by the readin and writing activities I asked them to do 
in my classroom. I was not playing by ESL rules. I had broken a powerful unspoken pact, 
according to whch the teacher agrees to run the classroom in such a way as to avoid asking 
the students to make personal meaning of what is being read or to share perceptions with 
others, a classroom in which the students agree to answer reams of questions to which there 
are already answers, and both parties agree to call this “reading.” 

Well, I didn’t but into that pact. Early in the school year, I had the students complete 
a reading survey. I was not surprised that most students said they did not read well in 
English. What did concern me were their responses as to the purposes for reading. Most of 
their responses indicated that they viewed reading as the act of getting information – 
basically an efferent activity. They did not read for pleasure. I quote: “We read to get 
information.” “People read because learning things will improve their knowledge and 
hobbies.” “People can get some reference and knowledge from the book.” I sighed and 
realized that the notion of reading as an aesthetic activity was not part of my students’ 
current thinking. But I loved and trust good literature and believe in its power to transform. 

Literature-based curriculum 

At this point I would like to stand tall on my soapbox. High-interests, low vocabulary 
books, Scientific Reading Approach (SRA) kits, and the wide range of programmed 
materials “created” for ESL students to read are not what will cause students to pause and 
consider, to go back and reread, or to	  
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program. I am very leery of any literature that claims to describe a culture. “All [fill in the 
blank with a culture] like/don’t like…” So I won’t. What I will say is that both groups of 
Asian students I worked with had a definite reticence to make personal responses orally in 
response to their reading. I still blush and feel foolish looking back at the times when I tried 
to orchestrate opportunities for oral responses to what had been read. It was painful for the 
students and for me. It was at this point that my journal began to take on rather desperate 
tone. I tried before-response strategies, during response strategies, after-response strategies. 
I had very little success with either the intermediate or the advanced students. I knew them 
well enough to know that they had the “words” and were bright students. But the notion of 
verbally sharing personal thoughts about what they had read was just too foreign and too 
discomforting and not part of their past educational experiences.  

The time element, which I consider part of the environmental issues, really accentuated 
what a driven group these students were. Sadly, much of the motivation was external. 
Explicit demands from their parents to exit the ESL program sooner than was realistic 
created great tension. Arriving as they did at age sixteen or seventeen precluded the 
possibility of graduating with their peers, although the students never really accepted this 
and bore the burden of unfulfilled expectations. I can only imagine what possibilities might 
have existed for these students had the time frame been more relaxed and realistic. Still, 
considering all I have said about environmental factors, they were not as powerful as I 
initially thought they would be. After all, I had to admit that even though the advanced 
students had no shown great gains in their written responses, there had been success for the 
intermediate students in terms of their written responses, and the environmental factors 
were similar for both groups of students. No, now I feel that it was much more a matter of 
the combination of environmental factors with other factors that needs to be attended to.  

Schools are organisms. They live, they breathe, they evolve, and at times they devolve. At 
work within this system is a clash of conflicting interests that often seem at odds with our 
stated goal of student success, for example, the systemic elements such as testing methods 
used with ESL students, the scheduling of classes for these students, and the overall issue 
of time spent with one teacher.  

Students had received language level designations through initial testing, and many, 
arriving at age sixteen or seventeen, were designated intermediate or advanced. Their 
expectation then became to exit the program within one year. Any time beyond this was 
seen as “making time.” A 

30 

palpable sense of frustration grew among the students, a frustration that was difficult to 
ignore. Ultimately, this frustration led to a deep unrest and an unwillingness on the part of 
some of the advanced students to engage in any meaningful way in their classroom 
activities, especially in terms of personal response. Leveling tests, which were used beyond 
initial testing to move students from one level to another, also held a great currency. The 
message was clear: There is one right answer. Find it and you can move on and up. There 
was a disturbing incongruity between the goal of these tests, the right answer, and my daily 
encouragement to share their personal responses in either written or oral form. Dissonance 
and confusion were certainly powerful negative forces affecting the advanced students.  

Something as seemingly innocuous as the systemic problem of scheduling made it difficult 
for the advanced students to make a commitment to the type of program I was suggesting in 
my classroom. The schedule resulted in the students’ having a fractured ESL timetable 
divided between two ESL teachers. Furthermore, I was unable (in the shortened time we 
were together) to develop the readers’ and writers’ workshops in a satisfying way. Of 
course, differences in teaching style and approach are natural, in any school setting 
shouldn’t be such a problem. However, in this case the differences between reading 
programs were so pronounced that the incongruity was too much for students to overcome. 
Their other class required a very efferent approach to their reading: Read, gather the facts, 
report the answers, remember the details, give them back. Doing these things was their 
ticket out. And in my class, was asking them to relish the words, the images, the entire 
sensory experience that reading could provide. What I failed to do, however, was to teach 
the difference between an aesthetic and an efferent stance to reading. I failed to 
acknowledge that both types of reading are important and that both types have currency. 
My failure to make these differences clear to the students meant that they became good at 
regurgitation but never really bought into the value of personal meaning making, at least 
not in terms of their verbal responses. 

I had no control over the timetables or environmental circumstances. However, there were 
elements I could have controlled. It still saddens me to think that those issues over which I 
did have the greatest teacher control were the ones I ultimately had the least success with.  

As a teacher, I often said I felt that grammar and surface features in writing were important 
as the carriers of the message but not the message itself. However, in my work with the 
advanced group or students, all my beliefs went out in the window as I fought and lost the 
“battle for 
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Reading 6. Inquiry into experience
Reading for task 8
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Reading 7. Planning for success: 
common pitfalls in the planning of early 

foreign language programs
Optional reading
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Reading 8. Action research
Optional reading
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Reading 9. Integrated, thematic planning for 
curriculum, unit, and lesson design

Optional reading
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